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Ensuring First Nations, Métis and Inuit  
Education for all Students Module 

PARTICIPANT GUIDE 

 
Ensuring First Nations, Métis and Inuit Education for all Students 
Competency 
A superintendent establishes the structures and provides the resources necessary for the school community 
to acquire and apply foundational knowledge about First Nations, Métis and Inuit for the benefit of all 
students.  

Module Outcomes 
1. Create the conditions, supports and opportunities to sponsor greater awareness and understanding of 

how the relationships between Indigenous and non-Indigenous people originated and evolved to present 
day. 

2. Analyze a number of the structures, practices, and pedagogies that enable and/or impede First Nations 
and Métis students’ learning success. 

3. Formulate a plan for action to improving system-level structures, practices, and pedagogies that enable 
and/or impede First Nations and Métis students’ learning success. 
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OVERVIEW 
Learning Modules are designed to deepen and apply system leaders professional practice with opportunities 
to examine Alberta context through a community of inquiry approach based on research.  Learning modules 
begin with a focus on personal capacity leading to the valuable role system leaders play in supporting quality 
school leadership and teaching to create optimum learning for all students in Alberta. 
 
The CASS professional learning modules are founded on the Superintendent Leadership Quality Standard 
requirement that the professional practice of “jurisdiction leaders and superintendents must be informed by 
current, relevant educational research, with a focus on career-long improvement” (Alberta Education, 2018, p. 
2).  
 
This participant guide supports your examination of ways through which superintendents and system leaders 
establish and sustain a learning culture that promotes ongoing critical reflection on practice, shared 
responsibility for student success, and continuous improvement. 
 
Drawing on research involving highly successful and learning focused school districts, you will critically 
examine your current practices and reflect on how these practices are informed by research about effective 
learning, teaching and leadership.  
 
Through professional collaboration with other system leaders, you will co-construct strategies for building 
shared and distributed approaches to overall leadership in your systems. You will develop and enact a 
responsive and empowering plan to continuously enable high quality leadership and teaching for all students 
and to cultivate an interdependent and coherent learning system. 
 
This module is designed for 15 hours to be addressed in five consecutive 3-hour sessions. This module is 
informed by Albertan, Canadian, and international research. Through facilitated critical examination of their 
individual and collective leadership practices in collaboration with other system educational leaders, 
participants will co-construct and share strategies for enacting the SLQS Ensuring First Nations, Métis and 
Inuit Education for All Students informed by effective professional learning through knowledge-building 
inquiry (Kaser & Halbert, 2017; Timperley, 2011). 
 
This form of professional learning requires a higher level of learner commitment. Participants will be asked to 
draw upon their professional experiences, learn from Indigenous perspectives, stories and lived experiences, 
analyze case scenarios and case studies, and collaboratively examine research to design action plans that 
address self-identified living cases: practice within system-level leadership. A culminating follow-up session 
will take place during the CASS Fall Conference. In this final session, participants will share evidence of their 
action plan’s impact and generate ideas for next steps with a small group of their participating peers. 
 
Module learning materials will be posted online at: https://cassalberta.ca/conferences-workshops/cass-
asboa-summer-learning-conference/ and https://cassalberta.ca/resources/  
 

https://cassalberta.ca/conferences-workshops/cass-asboa-summer-learning-conference/
https://cassalberta.ca/conferences-workshops/cass-asboa-summer-learning-conference/
https://cassalberta.ca/resources/
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SESSION A 
Wednesday 9:00 am - 12:00 pm 

Leadership Role and Responsibilities: Why Uplift Indigenous Knowledges? 

A.1 Identity and leadership: Superintendency and Competency 5 
 
Working independently participants will, having considered themselves in the context of their upbringing, 
community/ies and relationships, personal and professional life, respond to the following questions:  

 
• Who am I?  
• Where do I come from?  
• Where am I going?  
• What are my responsibilities? 

 

A.2 Historical Timeline 
In groups create Turtle Island’s historical timeline, considering J.R. Miller’s 4 phases of “Indian-White” 
relations from the outset: 

• Mutual Benefit 
• Alliance 
• Irrelevance 
• Reconciliation  

Consider when the timeline begins and ends and with what focus, and what are significant events. Describe 
these events and why you see them as significant. 
 
You may want to begin the exercise by exploring timelines, such as Historica Canada’s 
https://www.thecanadianencyclopedia.ca/en/timelines/100-great-events-in-canadian-history/ 
 

A.3 Communication Strategy 
Participants will consider the elements of constructive and respectful communications with Indigenous 
communities, and will answer “Why uplift Indigenous Knowledges?” 
 

 
 

https://www.thecanadianencyclopedia.ca/en/timelines/100-great-events-in-canadian-history/
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SESSION B 
Wednesday 1:00 pm - 3:30 pm  

Ethical Relationality: Bridge-Building – Praxis  

B.1 What are Indigenous Peoples saying? What does the Research Say? 
This literature overview provides a brief introduction to ideas of ethical space and ethical relationality.  
 

The "ethical space" is formed when two societies, with disparate worldviews, are poised to engage 
each other. It is the thought about diverse societies and the space in between them that contributes 
to the development of a framework for dialogue between human communities. The ethical space of 
engagement proposes a framework as a way of examining the diversity and positioning of 
Indigenous peoples and Western society in the pursuit of a relevant discussion on Indigenous legal 
issues and particularly to the fragile intersection of Indigenous law and Canadian legal systems. 

 
The Ethical Space of Engagement. Available from: 
https://tspace.library.utoronto.ca/bitstream/1807/17129/1/ILJ-6.1-Ermine.pdf for further information see: 
youtube video Willie Ermine - What is Ethical Space? https://www.youtube.com/watch?v=85PPdUE8Mb0  

  
Ethical spaces involve an “ecological understanding of human relationality that does not deny difference, 
but rather seeks to more deeply understand how our different histories position us in relation to each 
other” (Donald, 2012, p. 45). Enacting ethical space promotes the development of relationships and 
partnerships.  
 
Ermine and Crowshoe (2013) build upon the idea of ethical spaces towards a vision of ethical relationality. 
Donald (2012, p. 11) sees ethical relationality as a meeting place that can ensure the continuity of 
Indigenous worldviews and ways of being in the world.  
 

Ethical relationality does not deny difference, nor does it promote assimilation of it. Rather, ethical 
relationality supports the conceptualization of difference in ecological terms as necessary for life and 
living to continue. It guides us to seek deeper understandings of how our different histories, memories 
and experiences position us in relation to one another, and how our future as people in the world are 
similarly tied together.... So ethical relationality is tied to a desire to acknowledge and honour the 
significance of the relationships we have with others, how our histories and experiences position us in 
relation to one another, and how our futures as people in the world are similarly tied together. It is an 
ethical imperative to remember that we as human beings live in the world together and also 
alongside our more-than-human relatives; we are called to constantly think and act with reference to 
those relationships. 

 
Donald contends that a “sustained attentiveness to Aboriginal-Canadian relations and willingness to hold 
differing philosophies and worldviews in tension creates the possibility for more meaningful talk on shared 
educational interests and initiatives” (2012, p. 45).  

https://www.researchgate.net/publication/268043253_The_Ethical_Space_of_Engagement
https://www.researchgate.net/publication/268043253_The_Ethical_Space_of_Engagement
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Discussion 
 
1. In what ways do principles of ethical spaces and ethical relationality provide educational leaders with 

productive ways to proceed towards truth and reconciliation? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. How might leaders go about learning about Indigenous worldviews, treaties and agreements from 
cultural authorities using the principles of ethical spaces and relationality? 
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B.2 Connecting to the TRC Calls to Action 
 
The Truth and Reconciliation Commission issued 94 Calls to Action 
(http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf) in order to 
"redress the legacy of residential schools and advance the process of Canadian reconciliation." Of the 94 Calls 
to Action, Action 62, 63, and 64 are particularly pertinent to school authorities.  
 
EDUCATION AND RECONCILIATION       

62 We call upon the federal, provincial, and territorial governments, in consultation and 
collaboration with Survivors, Aboriginal peoples, and educators, to:  

i. Make age-appropriate curriculum on residential schools, Treaties, and 
Aboriginal peoples’ historical and contemporary contributions to Canada a 
mandatory education requirement for Kindergarten to Grade Twelve students.  
ii. Provide the necessary funding to post-secondary institutions to educate 
teachers on how to integrate Indigenous knowledge and teaching methods into 
classrooms.  
iii. Provide the necessary funding to Aboriginal schools to utilize Indigenous 
knowledge and teaching methods in classrooms.  
iv. Establish senior-level positions in government at the assistant deputy minister 
level or higher dedicated to Aboriginal content in education 

63 We call upon the Council of Ministers of Education, Canada to maintain an annual 
commitment to Aboriginal education issues, including:  

i. Developing and implementing Kindergarten to Grade Twelve curriculum and 
learning resources on Aboriginal peoples in Canadian history, and the history and 
legacy of residential schools.  
ii. Sharing information and best practices on teaching curriculum related to 
residential schools and Aboriginal history.  
iii. Building student capacity for intercultural understanding, empathy, and 
mutual respect.  
iv. Identifying teacher-training needs relating to the above. 

64 We call upon all levels of government that provide public funds to denominational 
schools to require such schools to provide an education on comparative religious 
studies, which must include a segment on Aboriginal spiritual beliefs and practices 
developed in collaboration with Aboriginal Elders. 

 

http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
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Identify which calls to action your district team has set as priorities. What initiatives are underway in the 
school authority in response to the call to action? 
 
 
In small groups, discuss the three education calls to action.  
 

1. Which calls to action has your school authority set as priorities? 
 
 
 
 
 
 
 

2. What initiatives are currently underway in your school authority in response to the call to action?  
 
 
 
 
 
 
 

3. What additional calls to action do you think should be considered?  
 
 
 
 
 
 
 

4. What are some of the possible initiatives you might undertake to address these? 
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Priority TRU Action 
Item 

Current Initiative Possible Initiatives 
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B.3 Frameworks, Models and Metaphors of Change 
 
Review and Discuss Banff Centre’s Indigenous Program Model: Sacred Circle of Life: the Principles of Right 
Relations (https://www.banffcentre.ca/indigenous-program-model-sacred-circle-life), the Right Relations 
Agreement and the seven elements of success that guide the evaluation of wise practices (identity and 
culture; leadership; strategic vision and planning; governance and management; accountability and 
stewardship; performance evaluation; and collaborations, partnerships, and external relationships). 
 
 

 
 
 
 
 
 
 

https://www.banffcentre.ca/indigenous-program-model-sacred-circle-life
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(https://www.banffcentre.ca/articles/learn-about-our-truth-and-reconciliation-summit-report) 

 
In groups:  
 

• Develop a framework, model and/or metaphor that supports systemic change and supports 
Indigenization, decolonization, and reconciliation, while being mindful of the principles of ethical 
spaces and relationality for your school.  

 
• Draft an Indigenous – non-Indigenous framework/model of engagement. 

 

https://www.banffcentre.ca/articles/learn-about-our-truth-and-reconciliation-summit-report
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B.4 Case Studies 
 
(New Brunswick, Sharing our Successes, Nunavut Education Act, Council of Yukon First Nation) 
 

The Superintendent Quality Standard recognizes that superintendents “play a fundamental role in 
establishing and supporting the conditions under which the learning aspirations and the potential of First 
Nations, Métis and Inuit students are realized.” Building respectful and trusting relationships with 
Indigenous communities is one of five common elements identified for achieving sustained 
improvements in Indigenous student outcomes. 
 

Read, Discuss, and Analyze  
 
1. Examine the various practices within the cases provided and identify what enabled these particular 

schools to holistically support and be inclusive of students and their communities – perhaps through 
reciprocal, respectful relationship-building – that promotes ethical relationality.  
 
 
 
 
 
 
 
 
 
 
 

2. In groups, participants compare their school system structures and practices with those in the case study 
for insights into how incorporation of Indigenous Knowledges and practices might strengthen their school 
authority. 
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Discussion and Analysis 
 
Identify the structures and practices that enabled the schools to support respectful relationships with 
Indigenous peoples and initiate systemic changes (i.e., policies, programming, curricula, school culture and 
climate) that support and sustain Indigenous Knowledge learning. 
 
 
 
 
 
 
 

1. Identify the structures and practices present in your school authority. 
 
 
 
 
 
 
 

2. Compare the structures and practices within your school authority to those you identified in the cases. 
 
 
 
 
 
 
 

3. What additional or alternative structures, policies, practices, or opportunities might you enact within 
your school authority? 
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Structures and Practices 
Identified in the Case 
Studies 

Structures and Practices in 
my School Authority 

Possible Additions or 
Changes within my School 
Authority 
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SESSION C 
Thursday 8:30 – 11:30 

Ensuring Equity, Empowered Relationships and Learning Environments: 
“What’s Good for Indigenous People is Good for all People” 

C.1 Review of Professional Development Resources & Strategies – 
Identifying Competencies and Strategies 

 
1. List key factors that enable significant, sustained improvement in educational outcomes for Indigenous 

students. 
 
 
 
 
 
 
 
 
 
 
2. Identify structures (e.g. organizational structures, policies, programming, learning opportunities 

curriculum development) and ‘practice’ improvements, and resources needed to accomplish first- and 
second-order changes within your system. 

 
 
 
 
 
 
 
 
 
 
3. Describe how deep-seated systemic change can be accomplished within your context. 
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New Zealand Case Study 
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Timperley, H, Wilson, A., Barrar, H., Fung, I. (2007). Teacher Professional Development: Best Evidence Synthesis 
Iteration [BES]. Wellington, New Zealand: Ministry of Education (p. 259-60). 
Retrieved from http://www.oecd.org/education/school/48727127.pdf  
 
 
 

http://educationcounts.edcentre.govt.nz/goto/BES
http://www.oecd.org/education/school/48727127.pdf
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Discuss and analyze the New Zealand Case Study. 
 
1. Identify what is known in this situation.  
2. Discuss the extent to which a culture of low expectations maintained through structures within the 

system reinforced deficit instructional practices thereby perpetuating inequalities within the system 
creating barriers for quality education for Maori students.  

3. What role did (or could) each of the following play in nurturing intercultural relationships and culturally 
responsive structures, practices, and pedagogies? 

 

Partners in 
Improving 
Outcomes for 
Maori Students 

Examples of Nurturing Intercultural Relationships and 
Culturally Responsive Structures, Practices, and Pedagogies 

Te Kotahitanga 
professional 
learning providers 

  

Teachers with 
Maori students in 
their classes 

  

Members of the 
Maori community 

  

School leaders   

District leaders 
 

  

Researchers 
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C.2 Establishing High Quality Learning Environments for Indigenous 
Students 
 
In their recent report, Promising Practices in Supporting Success for Indigenous Students, OECD (2017), 
researchers identified the following key factors that enable significant, sustained improvement in 
educational outcomes for Indigenous students. 
 
1. Respectful Relationships and Intercultural Understanding – Education systems must be premised on a 
strong foundation of respectful relationships where the rights, agency and value of Indigenous students, 
their families and their communities are recognized and respected. 

2. Deliberate Intent – School authorities must set clear targets for improvement and monitor progress over 
time. Without specific measurable goals it is easier to focus on the actions being taken without knowing if 
the actions are having the intended positive impacts and outcomes for Indigenous students. 

3. Action on Several Fronts – Addressing deep, intergenerational and systemic issues requires a 
combination of actions to enable Indigenous students to be sufficiently supported to benefit from high 
quality education, rather than enacting sporadic and uncoordinated policies or programs. 

4. Actions at System and Local Levels – System-level actions are necessary, but they are not enough to 
change the educational experiences and outcomes of individual students. System-level efforts can initiate 
and enable change at the local level, but it is the quality, breadth and depth of local provisions that 
determine whether there is an impact on students. However, much can be done at the system level to 
support and incentivize school leaders and teachers to improve practices that enable positive outcomes for 
students. 

5. Working with Individual Students – It is generally necessary to work directly with each student and 
his/her family or community. Individual needs are diverse and change over time, so continuous monitoring 
must occur at the school level, especially for students at risk of disengaging. In this way, schools and 
education advisors develop a better understanding of the barriers and risks that students face, barriers that 
may not be apparent without such individualized data.  

6. Sufficient Effort to Make a Difference – The effort needs to be commensurate with the improvement goal 
and the size of the target population. One Indigenous support worker spread over 25 schools will have far 
less impact than if there are concentrated efforts on students in 5 schools or in a small family of connected 
schools. 

7. Improvement Efforts Sustained Over an Extended Period of Time – The schools and jurisdictions within 
the OECD study that have achieved improvements have all pursued consistent objectives for at least a ten-
year period. 

8. Data to Monitor Progress – Monitoring progress helps to identify whether the initiatives and strategies 
put in place have sufficient breadth and reach to affect student outcomes. This will demonstrate the value 
of the current strategies and also motivate any additional efforts that may be needed. Without data to 
monitor progress, it is easy to become convinced that progress is being achieved, especially if the new 
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initiatives have wide support. The data also help to build capability at both system and school levels, in the 
expectations for success and the skills required to affect change. Such information can also build demand 
among parents and students, in terms of their expectations, voice and influence. 

 
 
 
 
In small groups, using the chart below, discuss the eight points presented from Promising 
Practices in Supporting Success for Indigenous Students, OECD (2017 Complete the following 
chart with the following information: 
 
1. Identify the current situation in their context. 

 
2. Identify examples of improvement efforts that are already underway. 
 
3. Identify structures and practices that have been put in place that support these 

improvements. 
 
4. Identify additional structures and/or resources that might be needed in their school 

authority. 
 
Focus on the impacts of the actions here. Careful not to get side-tracked by financial issues. 
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 Current Situation 
in our School 
Authority 

Examples of 
Improvement 
Efforts Underway 

Structures and 
Practices that 
Support 
Improvement 
Efforts 

Additional 
Required 
Structures and/or 
Resources 

Respectful 
relationships & 
intercultural 
understanding 

    

Deliberate intent     

Action on several 
fronts 

    

Actions at system 
and local levels 

    

Working with 
individual 
students 

    

Sufficient effort to 
make a difference 

    

Improvement 
efforts sustained 
over an extended 
period of time 

    

Data to monitor 
progress 
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C.3 Implementing OECD Findings, Promising Practices in Supporting 
Success for Indigenous Students – Setting System Level Priorities 
 
Preamble 
 
Drawing on the experiences and evidence where improvements have been achieved in Canada along with 
New Zealand and Queensland (Australia), Promising Practices in Supporting Success for Indigenous 
Students identified promising practices for supporting the success of Indigenous students and also 
identified a number of system-level priorities that have supported their progress. Three initiatives in 
particular have been recommended for inclusion in any system-level strategies to improve the educational 
experiences of Indigenous students (OECD, 2017, p. 19): 
 
1. Providing high quality early learning opportunities;  
2. Supporting teachers and leaders to develop awareness, capability and confidence; and 
3. Monitoring progress at system and school levels across key indicators. 
 
The figure below identifies the system-level priorities needed for supporting the success of Indigenous 
students. Review the matrix and discuss those items that have the highest impact. Focus on the impact 
rather than the cost of each priority. 
  
 

  
OECD (2017) p.18 
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Spend some time looking at corresponding school-level priorities shown to have the most impact on 
education outcomes for Indigenous students. As you consider the system-level priorities, consider the 
corresponding and aligned school-level priorities through all of the schools in your school authority.  
 

 
OECD (2017) p. 20 

 
 

1. Using the system and school level matrices provided above, identify system level supports your 

superintendency team has put in place to support early learning, teacher and leader learning to 

develop capability, and monitor progress at system and school levels across key indicators.  
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2. What data could your system leadership team collect and interpret to determine if the supports in these 

three areas are having the intended impact? 

 

 

 

 

 

 

 

 

 

3. How frequently is data collected and who is involved in the data collection process? 
 
 
 
 
 
 
 
 
 
4. How is data interpreted and how is information used to adjust and inform subsequent iterations of 

strategies going forward? 
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System Level Priorities What is in place in the school 
authority 

Data and evidence to monitor 
ongoing progress and impact 

Early Learning   

Teaching Capability   

Leadership Capability   

Monitoring progress at school 
level 

  

Monitoring progress at system 
level 
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C.4 Charrette Exercise – Designing a School Division that supports 
Indigenous peoples 
 

• Dreaming and Designing 
 
As a group design an ideal school division that supports Indigenous peoples and supports Competency 5: 

• Drawing upon the wisdom of Indigenous Knowledges 
• Meeting Indigenous students, parents, community and leadership where they are at 

 

C.5 Letter of Commitment 
 
Write a letter to yourself stating three goals that you will work on related to this competency over the next 
three months. The letter will be sealed in a self-addressed envelope which will be mailed 7 weeks later by the 
facilitator. 
 
Individual Activity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
CASS Support for Implementation Professional Practice Standard 
https://cassalberta.ca 

   27 

SESSION D 
Friday 8:30 – 11:30 
 

Design and Action Plan  

D.1 Design and Action Plan 
 
Expectations for the cultural competence for educators in Alberta are similar for superintendents, leaders 
and teachers (see: Teaching Quality Standard, Leadership Quality Standard, and Superintendent 
Leadership Quality Standard) with a requirement to strengthen inter-cultural relationships for the benefit 
of all. Thus, Alberta superintendents must establish the structures and provide the resources to enable 
those within their school authority to develop understanding of Indigenous culture and build respectful 
relationships for the benefit of all learners. Achievement of this competency is demonstrated by indicators 
such as: 

1. Engaging and collaborating with neighbouring First Nations and Métis leaders, organizations and 
communities to optimize learning success and development of First Nations, Métis, Inuit and all other 
students. 

2. Understanding historical, social, economic, and political implications of: 
 

• treaties and agreements with First Nations; 
• agreements with Métis; and 
• residential schools and their legacy. 

  
Non-Indigenous and Indigenous people are being called upon to more deeply understand how their 
different histories, worldviews, and experiences position them in relationship to one another. From that 
understanding, new and different ways of working together to create ethical spaces to enable those of us in 
education to challenge existing structures, redeploy resources, in order to forge ethical relationships as we 
move forward together. Donald (2012) notes that there is a danger of school authorities responding to the 
TRC Calls to Action as merely an informational problem. Treating the TRC Calls to Action as a number of 
items to check off on a to do list will do nothing to address the systemic inequities, repair relationships, or 
move towards true reconciliation.  
 

D.2 Design and Action Plan 
 
In Building Equity, Smith, D., Frey, N., Pumian, I., and Fisher, D. (2017) assert that instructional excellence 
must become the norm and opportunity roadblocks that enable the “haves” to receive more advantages 
from what education has to offer and the “have-nots” to receive less, have been identified and eliminated. 
They identify critical equity practices and standards which they contend schools and school authorities 
should adhere to (Smith et al p. 2-4). 
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1. Replace punitive practices with restorative practices and intentionally strengthen efforts to support 

and improve attendance of Indigenous students. 
2. Remove barriers to learning so all students have access to challenging and worthwhile curriculum. 
3. Ensure instructional excellence becomes the norm (i.e. learning targets are clearly articulated, 

measures of success are well-defined, tasks are challenging and worthy of a student’s time and 
attention. Students are supported to assume greater agency for their learning and their competence is 
continuously strengthened through well-established learning networks and relationships).  

4. Equitable schools hold all students as capable and accomplished learners who continuously build and 
reinforce their identity and agency.  

  
The OECD (2017, p.117) further identified key levers for improving the experience and outcomes of 
disadvantaged students at the system level: 
1. Provide high quality early learning, working with families and providing tailored early childhood 

education 
2. Action oriented school leadership that is actively focused on improved student outcomes, responsive to 

student needs and resourceful in providing the necessary educational provisions to make it happen. 
3. Ensuring high-quality teaching, within a culture of high expectations for all students, where respectful 

relationships are nurtured, and relevant and responsive curriculum enactment occurs. 
4. Provision of tailored support in identified areas, in addition to (not instead of) regular classroom 

instruction 
5. Engaging families in the learning of their children in meaningful ways 
6. Regular monitoring of each child’s progress and timely actions in response to this information 
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Discussion 

1. What are the key points in the research? 
 
 
 
 
 
 
 
 
 

2. How has the research contributed to your knowledge? 
 
 
 
 
 
 
 
 
 

3. So what? What are the implications of the research? 
 
 
 
 
 
 
 
 
 
 

4. Now what? What might you do differently? 
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D.3 Designing an Action Plan 
 
We will develop and enact a responsive and empowering plan to establish structures and resources 
necessary to ensure First Nations, Métis, and Inuit students’ success through high quality teaching and 
learning for all students. Through professional collaboration with other system leaders, we will co-
construct and share strategies for promoting innovation and continuous improvement for developing a 
common understanding of and support for district goals, priorities, and strategic initiatives. Create an 
action plan for your school authority. You will need to: 

1. Identify system priorities based on work completed throughout the four sessions. 
2. Identify the current state of policies, structures, practices and pedagogies in their district, along 

with the resources currently assigned to each. 
3. Reflect on the effectiveness of the system’s current initiatives. 
4. Generate a preferred state for policies, structures, practices and pedagogies in their district, along 

with the resources that will be needed. 
5. Identify timelines and responsibilities for each of the actions.  
6. Identify how they will monitor progress and assess impact of the improvements.  

  
Share your school authority plans for refining the vision with another school authority.  
  
Reminder:  We will need to bring our Action Plans along with the evidence of promoting innovation and 
continuous improvement that we have collected to the fifth session of the Ensuring First Nations, Métis, and 
Inuit Education for All Students. Evidence can be in the form of data or artifacts. You will be presenting this 
with colleagues from school authorities other than your own. 
 

System Priorities 
 
Note: Refer to and use the charts you created in each one of the sessions. 
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Current State 

Structures Practices Pedagogies Responsibility Timelines 

 
 
 
 
 
 
 
 
 
 
 
 

    

Resources Currently in Place 

 
 
 
 
 
 
 
 
 
 
 
 

    

Preferred State 

Structures Practices  Pedagogies Responsibility Timelines 
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Resources Needed 

 
 
 
 
 
 
 
 
 
 
 
 

    

Evidence That Will Be Used to Monitor Progress 

Structures Practices Pedagogies Responsibility Timelines 
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SESSION E 
Peer Feedback on Evidence of Ensuring First Nations, Métis and Inuit 
Education for All  

E.1 Present Action Plan.  Receive Feedback and Feed Forward 
 
 
 

E.2 REPEAT after break. Present Action Plan.  Receive Feedback and Feed 
Forward  
 
Working in small mixed school authority groups, share your action plans and evidence of improvement. Each 
participant takes a turn sharing: 
 

1. The school authority priority that was worked on 
 
 
 
 

2. The action (s) that was/were put into place  
 
 
 
 

3. The strategy(ies) that were used 
 
 
 
 

4. The evidence of improvement (data or artifacts) 
 
 
 
 

5. Next steps for the school authority 
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Process 
1. Each person in turn presents. 
2. Table group members 

● Listen respectfully. 
● Ask clarifying questions. 
● Engage in productive conversations. 
● Provide helpful, productive feedback (current performance) and feed forward 

(looks ahead). 
 
The following chart is designed to assist group members in providing helpful, productive 
feedback and feed forward. Each participant should try to share some insights with the full 
group. 

 
Protocol for Providing Effective Feedback and Feed Forward for Activity 1 
Presenter: 
School Authority: 
Reflect:   

● I relate / concur / 
disagree because … 

● I liked… 
 

 

Inquire: 
● Have you considered… 
● How did you… 
● When you said X, did 

you mean… 

 

Suggest: 
● You might consider 

strengthening X for Y 
effect 

● You might want to 
consider supporting X 
further to … 

 

Expand: 
● Perhaps if you 

expanded X you would 
see even further 
improvements 

 

 
 
Protocol for Providing Effective Feedback and Feed Forward for Activity 2 
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Presenter: 
School Authority: 
Reflect:   

● I relate / concur / 
disagree because … 

● I liked… 
 

 

Inquire: 
● Have you considered… 
● How did you… 
● When you said X, did 

you mean… 

 

Suggest: 
● You might consider 

strengthening X for Y 
effect 

● You might want to 
consider supporting X 
further to … 

 

Expand: 
● Perhaps if you 

expanded X you would 
see even further 
improvements 
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E.3 Reflect on Key Insights  
 
Share key insights with the large group and reflect on what you have learned in this session. What new ideas 
do you have? 
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Appendix A 

Professional Development Resources 

 
Moral Imperative: Ensuring First Nations, Métis, and Inuit Education for All 
 
Linda Tuhiwai Smith (2012) contends that two related ideas underwrite Indigenous peoples’ experience and 
history, imperialism and colonialism. She defines imperialism as the “system of control which secured 
markets and capital investments. Colonialism facilitated this expansion by ensuring that there was European 
control, which necessarily meant securing and subjugating the Indigenous populations” (p. 22). In Canada, 
this intricate web of power and domination that began in the 1500’s with the search for resources by colonial 
powers continues into the current era. Smith (2012) argues that it is important to revisit history, and not 
merely the official versions of history, in order to begin the process of decolonization. Battiste (2002) 
contends, “If we are truly to resolve the issues that separate us, that tear at the heart of this great country… 
then we must each retrace our steps through our history to the sources of our misperception and 
misconception of each other’s truth” (pp. 21-22). 
 
Where do schools and schooling fit into all of this? Schools were one of the vehicles used to force the 
assimilation of Indigenous peoples into Canadian society. Between 1870 and 1990s approximately 150,000 
First Nations, Inuit, and Métis children, aged 4 -16, were forced to attend residential schools. For most 
Indigenous peoples, schooling has been an institution associated with pain and suffering. The removal of 
Indigenous children from their the family and community continues to have negative impact within 
Indigenous communities. On February 13, 2013, The Globe and Mail reported on The Missing Children Project 
and the 3000 children who died while in one of the 80 or so Indian residential schools. This research, 
conducted by the Truth and Reconciliation Commission, is mandated by the Indian Residential School 
Settlement Agreement. One goal of the commission was to collect and archive the stories of Indian residential 
school survivors. These stories added to the existing literature on the Canadian Indian residential school 
system. Some studies are devoted to understanding the system in its entirety (Grant, 1999, Miller, 1997, Milloy, 
1999) while others are focused on assessing and understanding the responses from, and effects on, specific 
communities (Archibald, 1993, Barman, 2003, Dieter, 1999). The personal impact of Indian residential 
schooling on families and individuals (Jaine, 1993, Jack, 2003, Knockwood, 2001,) has been documented, 
including intergenerational effects (Bull, 1991, Dieter, 1999, Gray, 2011, Ing, 1991).  
 
Non-Indigenous Canadians have a responsibility to take a look at the truth of the country’s past and 
present. A responsibility exists to look at the founding documents of Canada’s colonial-settler state and 
sources that help to explain their meaning and impact. A responsibility exists to look at the history of the 
lands we each live on and to learn who lived there before us and what treaties, if any, were signed in the 
course of taking the land. Recent research on Indigenous people’s experiences in school identify that 
increasingly, Indigenous peoples reclaim education as a tool for recovery and strength. Through their 
capacity and resilience Indigenous peoples are able to be successful without losing their Indigenous 
identities. 
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In the words of Justice Murray Sinclair: “Education is what got us here and education is what will get us 
out”. Education is the cornerstone for change. 
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Appendix B 

Professional Practice Activities 

 
Problem-of-Practice: Living Case 
 
Complex challenges arise every day in school authorities. Some are routine; however, many are anything 
but predictable. Case study approaches that problems-of-practice provide superintendents with an 
opportunity to interrogate authentic issues, reflect on approaches, develop new strategies, gain new 
knowledge, and debate possible responses to the issues. 
 
You have had the opportunity to work through a number of scenarios and cases. Now is the time for you to 
work on a living case from your school authority. Select an important problem or issue that your school 
authority is dealing with at this time as it relates to advancing and improving system priorities related to 
ensuring First Nations, Métis and Inuit Education for all students through establishing structures and 
providing the resources necessary for a school community for the benefit of all students. 

 
Write a living case, a case that you are currently dealing with, or one that has arisen as you have worked 
through these learning sessions with your team. You will articulate the case, analyze it, and collectively 
recommend solutions to address the problems of practice that have surfaced. In writing the case, each 
member of the team will pose a problem that exists in the school authority. Provide enough information to 
ensure your team can engage in collective analysis and problem solving.  
 
Problem of Practice - Living Case 
 
Read your problem-of-practice to the other members in your group. As a group select the problem of 
practice you want to begin with. 
 
Use the following process for each problem of practice to engage in collaborative problem solving: 
1. Reread, discuss, and analyze the problem-of-practice. 
2. Identify what is known. 
3. Discuss the extent to which structures, practices, and pedagogies might be acting as a barrier to equity 

and quality.  
4. Identify the actual and likely consequences of the approach that is currently being taken. 
5. Discuss how you might lead a collective approach to helping one another build intercultural 

relationships and culturally responsive structures, practices, and pedagogies. 
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Complete a table as follows for each case. 

Problem of Practice 1 - Living Case 
(notes) 
 
 
 
 
 

Barriers to Equity and Quality for Indigenous Students (all students). 

Structures Practices Pedagogies 
 
 

Solutions to Building Intercultural Relationships and Culturally Responsive Structures, Practices, 
and Pedagogies 

Structures  Practices  Pedagogies 
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Photovoice Exercise 
 
Photovoice is a method (practice) that uses photography to foster socio-critical reflection. In this exercise, 
participants will work individually or in small groups (maximum 3) to capture and present: 
 

• An image or short series of images that represent concepts relevant to Indigenous presence in society 
and in the landscape.  

• Students will present a reflective piece explaining their choice of image(s) in relation to Indigeneity in 
our midst. 
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